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PROGRAM OF THE DAY 

WEDNESDAY, OCTOBER 7, 1936 

Forenoon 

8 to 10 REGISTRATION OF DELEGATES — Central! Hall 
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10:45 INAUGURAL CONVOCATION — State Gym- 
nasium 

Afternoon 

12:30 INAUGURAL LUNCHEON TO DELEGATES — The 
Memorial Union 

4. to 6 RECEPTION BY PRESIDENT AND Mrs. CHARLES 
EDWIN FRILEY — The Knoll 
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PROCESSION 

The ceremonies of the installation of Charles Edwin 

Friley, LL.D., as President of the Iowa State College 

of Agriculture and Mechanic Arts began with a pro- 

cession of the delegates from various institutions and 

organizations, State officials of Iowa, and members of 

the faculties of the College and of the State Board of 

Education, who assembled in front of Central Hall and 

marched to the Gymnasium. 

The order of the procession: 

The College Band 

The College Student Body, by Divisions 

Representatives of the Alumni Association 

Public School Officials 

Heads of Junior Colleges 

Officials of the State of Lowa 

Delegates of American Colleges and Universities 

Delegates of Learned Associations and Founda- 

tions . 

The Faculties of Iowa State College 

The Deans and Directors of the College 

The Iowa State Board of Education 

The President and Official Guests 
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THE INSTALLATION 

AT THE GYMNASIUM 

ORDER OF CEREMONIES 

DEAN MAURICE DAVID HELSER, CHAIR- 

MAN OF THE INAUGURAL COMMITTEE, 

II. 

IIT. 

IV. 

VI. 

PRESIDING 

PROCESSIONAL 

AMERICA 

INVOCATION 

THE REVEREND JACK FINEGAN 
Acting Professor of Religious Education 

ADDRESS | 
WILLIAM BENNETT BizZELL 

President of the University of Oklahoma 

. INSTALLATION OF CHARLES EDWIN FRILEY, LL.D., 
as President of The Iowa State College of 
Agriculture and Mechanic Arts 

GEORGE TiTus BAKER 
President of the Iowa State Board of Education 

INAUGURAL ADDRESS 

CHARLES EpWIN FRILEY 
President of The Iowa State College of Agri- 
culture and Mechanic Arts 
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VII. CONFERRING OF DEGREE OF DOCTOR OF LAWS 

upon RAYMOND MOLLYNEAUX HUGHES, 

President Emeritus 

PRESENTATION OF DocTror HUGHES, BY ROBERT 

EARLE BUCHANAN, Dean of the Graduate 
College 

CONFERRING OF THE DEGREE, BY CHARLES ED- 

WIN FRILEY, President 

VIII. STATE COLLEGE OF IOWA 

IX. BENEDICTION 

THE REVEREND G. SAMUEL NICHOLS 
Pastor of the Collegiate Methodist Church 

X. RECESSIONAL 
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INTRODUCTION 

Dean HELSER: 

The audience will rise and join in the singing of 

America and remain standing for the Invocation. 
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INVOCATION 

BY 

THE REVEREND JACK FINEGAN. 

Acting Professor of Religious Education 

UR Father, God, whose presence even primitive 

men dimly have known, whose handiwork scien- 

tists have traced, whose purpose and reality philos- 

ophers have explored, whose blazing holiness Thy 

prophets have known, and whose glorious love Jesus 

Christ has revealed, sanctify, we pray, today’s investi- 

ture with Thy presence, solemnize the assumption of re- 

sponsibility with the recognition of the awful issues of 

righteousness and evil, progress and decline, life and 

death, and encourage henceforth all pursuit and appli- 

cation of truth under leadership herewith inaugurated, 

through Jesus Christ. AMEN. 
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INTRODUCTION 

OF 

WILLIAM BENNETT BIZZELL 

President of the University of Oklahoma 

Dean HELSER: 

It is my great pleasure to present Dr. William Ben- 

nett Bizzell, President of the University of Oklahoma, 

distinguished scholar and recognized leader in the field 

of higher education. 
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GREETINGS 

ON BEHALF OF THE STATE-SUPPORTED INSTITUTIONS 

OF HIGHER LEARNING AT THE INAUGURATION OF 

PRESIDENT CHARLES E. FRILEY 

BY 

DR. WILLIAM BENNETT BIZZELL 

President of the University of Oklahoma 

CHANGE in the administrative leadership of an 

A important institution of higher learning is a mat- 

ter of great significance. It involves many adjustments 

in human relations and educational outlook. Faculty 

members, students, and the educational public must 

learn to work with a new personality. This will prob- 

ably be easier in the situation here, where the retiring 

president and the new president have been working to- 

gether in the past and where their scholastic ideals and 

educational viewpoints are so similar. But even under 

these fortunate circumstances, a new leader has assumed 

the direction of the educational affairs of this great in- 

stitution and it is well to recognize the fact that no two . 

men accomplish their objectives in exactly the same 

way. We are assembled today in recognition of the sig- 

nificance of this occasion and to express our confidence 
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in, and esteem for, the man who has been called to edu- 
cational leadership here. 

I am sure it is a satisfaction to the Iowa State Board 
of Education that it is possible to make the transition 
from one administration to another under such normal 
conditions. President Hughes, who has so recently re- 
tired, gave to the Iowa State College of Agriculture 
and Mechanic Arts an administration characterized by 
efficiency, rare judgment, and great vision. It is fortu- 
nate for President Friley that he has had the privilege 
of being closely associated with President Hughes as 
dean of one of the important colleges in the institution 
and that he has shared in many of the aspirations of 
President Hughes for the progress and expansion of 
the College. This change in administration, therefore, 
does not involve an experiment or lost motion. I sin- 
cerely congratulate the governing board upon this situ- 
ation and I am sure the faculty, students, and educa- 
tional public share fully in this state of mind. 
There is no pattern for educational leadership in 

America. Men and women, of course, differ in indi- 
vidual capacity to perform the tasks assigned them. No 
two persons ever do things alike or equally well in every 
sphere of service. These differences diverge as the stage 
of action enlarges. The presidents of our colleges and 
universities differ greatly in qualities of mind and heart. 
Some perform better in one aspect of educational ad- 
ministration, while others perform better in another. 
With the increasing complexity in educational organi- 
zation, there has been a demand for greater diversity 
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of talents in administrative leadership. Some have not 

been able to survive the rapid changes that have come 

about in recent years. The mortality of college presi- 

dents has been rather large, but this is equally true in 

other fields of human endeavor. It is worthy of obser- 

vation, I think, that the number of college and universi- 

ty presidents that have been able to meet the test of 

trying conditions is relatively as great as those to be 

found in business, finance, and industry. I am convinced 

from close scrutiny of the situation that the leadership 

in education, taken as a whole, compares favorably to- 

day with the best administration in other fields. 
But after all is said, there are certain essential quali- 

ties that the educational administrator should possess 

if he is to succeed in a large way. These positions call 

for men who are scholarly, judicious, courageous, and 

honest. Personality and vision are essential qualities 

that the educational leader must possess. No man of 

my acquaintance possesses these qualities of mind and 

heart to a greater degree than President Charles E. 

Friley. 
I have known Dr. Friley since he was a youth. We 

were for years associated intimately in educational work 

and I think I know his mental, moral, and spiritual re- 

actions as well as it is possible for one man to know the 

reactions of another. We have traveled for weeks to- 

gether, read and discussed the same books, and we share 

the same enthusiasm for sports and games. He is one of 

the most versatilely gifted men I know. If there ever 

was a man who was predestined to be a college presi- 
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dent, it is Charles E. Friley. He knows the literature — 

of educational administration as few men know it; and, 

above all else, he knows the application of adminis- 

trative theory to the practical problems that grow out 

of it. It was no surprise to me, therefore, when he was 
called to this high office. 

I have also known Mrs. Friley since she was a young 

girl. She was a student in the first college that I ever 

served as president. She is a woman of the finest quali- 

ties of mind and heart. Few people realize the impor- 

tant place occupied by a president’s wife in a college 

community. Her duties are exacting. Good judgment, 

fine spirit, genuine intelligence, and tact are essential 

qualities in the woman who shares with her husband 

the responsibility of this important office. Mrs. Friley 

possesses them to a remarkable degree and she will cer- 
tainly do her part in enriching and ennobling the life 
of this college community. 

President Friley has taken up his duties as president 

of this great college at a very important time in the his- 

tory of American education. The hard years through 

which we have been passing have left us many unsolved 

problems. Paradoxical as it may seem, as resources for 

education declined, student enrollments increased. Sala- 

ries were reduced drastically everywhere; and although 

the price of living is rapidly increasing, salary scales 

for intellectual workers have remained at the level set 

iN 1932-33. Since this date the expenditures of our state 

and national governments have necessarily been in- 

creased to meet the demands of relief and to provide 
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public work for skilled artisans. It must be perfectly 

obvious to every one that the student load in our edu- 

cational institutions cannot be increased indefinitely 

without providing additional teachers and facilities for 
instruction. This situation involves a great emergency 

in education and this president, like all the rest of us, 

must face the issue, and face it at a time when the gen- 

eral public is sensitive about increasing public expendi- 

tures for any purpose. 

A corollary to this problem is the increasing imper- 

sonal relation between teacher and student. With the 
increase in enrollment and reduction in teaching person- 

nel, it has been difficult to maintain a proper relation 

between the vital elements of instruction. As classes have 
increased in number, the personal relationship between 

teacher and student has grown more and more imper- 

sonal. The public has complained bitterly about mass 

education, but the fact is there is no such thing as mass 

instruction. Teaching involves a personal relationship 

between the one who imparts knowledge and the one 

who acquires it. This means that the educational pro- 

cess is not going on effectively where the teacher does 

not know personally his students and the students are 

not brought into intimate association with those who 

teach them. All kinds of devices have been invented for 

the purpose of maintaining this vital relationship. But, 

after all, there is but one real solution to the problem; 

namely, the reduction of the size of classes to the point 

where it is really possible for the instructor to know the 
background, the preparation, the difficulties, and the 
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aspirations of those whom he teaches. Every educator 

is struggling with this problem today, but the satisfac- 

tory solution of it rests in finality in the hands of those 

who profit by educational enterprise. 

A larger and less tangible problem, but one equally 

vital and important, is that of maintaining freedom of 

thought and expression in our institutions. We are hear- 

ing much these days about liberalism. This revival of 

interest in man’s struggle for freedom and his efforts 

to sustain and promote it is the natural result of con- 

flicting theories of statecraft that prevail throughout 

the world today. The literature of the subject ranges 

all the way from the political tract that is designed to 

influence popular opinion to profound books relating 

to the history and philosophy of liberalism. 

But in the accumulating volumes of literature relat- 

ing to this subject, little consideration has been given to 

the part played by our colleges and universities in dis- 

seminating the spirit of freedom, of both thought and 

action, among men. The fact is, however, that the roots 

of liberal tradition are deeply embedded in the fertile 

soil of academic culture. Institutions of higher learning 

have been the centers of liberalism through the ages. 

They have fostered freedom of thought and indepen- 

dence of opinion. Long before political freedom was 

recognized by any government, universities were teach- 

ing the history of man’s struggle for freedom to live his 

own life and to think his own thoughts as reason de- 

termined. It is one of the anachronisms of history that 

after a thousand years of liberalism in education we 
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find totalitarian states today driving this spirit from 

academic cloisters and purging learning of one of its 

most cherished traditions. It is hard to understand how 

this could actually happen; but it has been experienced 

in Russia, Germany, Italy, and other countries of the 

world. The colleges and universities of the Anglo-Sax- 

on countries remain today as the last bulwarks of the 

liberal tradition in education. But the time has come 

when educational leaders everywhere need to give 

thought to the encroachment of political influence upon 

the spirit of liberalism in our educational institutions. 

In order that we may think in the same terms, it may 

be well to approach the subject as concretely as possible. 

Liberalism is both an attitude of mind and a philosophy 

of life. A liberal education has been one of the objec- 

tives of learning ever since students and faculties began 

living and working together in a single place. It is not 

my intention today to direct your attention to the sub- 

ject-matter of a liberal education. I prefer rather to 

think about the strategic place occupied by our colleges 

and universities in conserving and promoting the liberal 

spirit in all the relations of life. 
Liberalism has found its finest expression in the aca- 

demic environment because of the peace and serenity 

prevailing there. Liberalism thrives best in normal 

times when people are reasonably free from fear of dire 

calamity. It is too much to expect it to flourish when 

men are sitting up late at night discussing when the next 
war will begin or where the next meal will come from. 

As some one has said, liberals, “as a rule, are notorious- 
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ly bad fighters, sometimes even content to let a contest 

go by default.” But it becomes increasingly important 

for colleges and universities to safeguard the spirit of 

freedom when the world outside is torn asunder by tur- 

moil, for should this spirit die out in academic pre- 

cincts, under such conditions the spirit of liberalism 

would disappear altogether from the consciousness of 
men. 

War and economic adversity, both of which have 

been experienced by this generation, have almost de- 

stroyed the liberal spirit. In times such as we have ex- 

perienced, the anxieties that have come to men and 

women everywhere have directed attention away from 

the tradition which they have cherished to the imme- 

diate necessities of the moment. This does not mean 

that the values of the past are not still worth conserv- 

ing; but the danger is that while their thoughts and 

efforts are directed to other things, they may lose them 

completely. We have seen this happen in other coun- 

tries. [ visited a nation recently where the social order 

had been purged of the spiritual values that we cher- 
ish most in life, and many of the human virtues that 

we think are essential to happiness are regarded almost 

as vices. This situation should cause us to pause and 
take an inventory of our moral and spiritual assets and 

to appraise them in the light of our future. 
We think, of course, of Thomas Jefferson as being the 

great philosopher of liberalism in America. Several 
important biographies of Thomas Jefferson have 

appeared within the last few months, notably those 
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by James Truslow Adams and Claud Bowers, our 

Ambassador to the unhappy Nation of Spain, in which 

Jefferson’s philosophy of liberalism has been analyzed. 

Three statements of Jefferson clearly indicate his atti- 

tude toward liberalism. In a letter to a friend in 1800, 

he wrote: “I have sworn upon the altar of God eternal 

hostility against every form of tyranny over the mind 

of man.” To another friend in 1816, he wrote: “I have 

ever thought religion a concern purely between our 

God and our consciences, for which we were accounta- 

ble to Him, and not to the priests.” In defining his con- 

ception of what a university should be, he said with 

reference to the University of Virginia: “The institu- 

tion will be based on the illimitable freedom of the 

human mind. For here we are not afraid to follow the 

truth wherever it may lead or to tolerate any error so 

long as reason is left free to combat it.” This ideal of 

Jefferson for the University that he founded should be 

incorporated in the charter of every similar institution 

in the world. This truth, perhaps, has never needed 

emphasis more than it does today. 

Have our institutions of higher learning a responsi- 

bility to the cause of liberalism? I think so. In the first 

place, our colleges and universities can safeguard jeal- 

ously the freedom to teach and the right to investigate 

every problem of national and public concern. They 

can challenge false philosophies of life and dangerous 

theories of government. They can expose the sophistry, 

the superficial conclusions, and the false assumptions 

that are being advocated daily by individuals or groups 
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inspired by selfish interests or personal ambitions. 

It is the high privilege of teachers to present facts to 

their students and to impart the truth fearlessly. It is 
their privilege to work vigorously to discover new 

knowledge that will contribute to the welfare and 

happiness of ali the people. Every great institution 

should have at its command a great array of facts re- 

lating to many fields of human endeavor that may be 

used by honest men to correct error and to bring about 
better conditions. 

I am under the impression that at the present time 
there is widespread prejudice against the college pro- 

fessor. Perhaps this has always been more or less true. 

The ironical reference to college professors who serve 

in government positions as “brain trusters” is an indi- 

cation of the public mind toward the college professor 

who leaves his academic position for the political ros- 

trum or administrative chair. But I assert that the 

college professor has a right to speak about the thing 
which he professes, provided his professing is based 
upon profound knowledge of his subject. Because a 
man, however, is an authority in one particular field 
does not give him the right to speak with authority on 
all subjects of human interest. A man may be a pro- 
found scientist and as ignorant as a child about the 
workings of economic laws, or vice versa. I think much 
of the prejudice against the college professor that pre- 
vails today is because of the fact that a few college 
professors are constantly speaking out of turn of things 
about which they know little. 3 
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Prejudice against the college professor has been ac- 

companied by some distrust of his attitude toward 

American institutions. There are those who believe that 

our educational institutions are centers of radicalism. 

The agitation in several states for the requirement of 

a “teachers’ oath” to support the Constitution is evi- 

dence of this state of mind. Many of the advocates of 

this policy are inspired by good motives. They sincerely 

believe that this is a good way to purge our institutions 

of teachers who are antagonistic to American tradi- 

tions. But whatever the motive may be, I seriously 

doubt the wisdom of the remedy that has been pro- 

posed. An act like that passed in Massachusetts has no 

effect upon the teacher for whom it is designed and it 

is very embarrassing to those who are loyal to the very 

best traditions in American life. I think the words of 

the late Chief Justice Holmes might clarify our think- 

ing on this subject. He said in one of his written opin- 

ions: “If there is any principle of the Constitution that 

more imperatively calls for attachment than any other, 

it is the principle of free thought — not free thought 

for those who agree with us but freedom for the thought 

we hate.” 

It happens, of course, that social unrest always cre- 

ates a critical attitude toward existing institutions. 

Undoubtedly, this attitude of mind has penetrated the 

lecture halls of our educational institutions. But it is 

well to recall that in Russia, Italy, and Germany the 

first stricture on freedom of thought and action to 

appear in their ruthless march toward the totalitarian 

(as 3



state was on the freedom to teach the truth. Those who 
are watching in this country for signs of fascism and 
communism may wisely look for restrictions upon 
freedom of teaching, for it will certainly appear here 
first if we follow the course of history in other coun- 
tries. 

It is interesting in this connection to recall that a few 
years ago a proposal for a teachers’ oath was submitted 
to Parliament. The debate on the subject is one of the 
most interesting and important in the long annals of 
Parliamentary history. The address of Lord Percy in- 
dicates the attitude of mind of the most thoughtful 
men of Great Britain, from which I quote the follow- 
ing: “I believe the House can confidently rely upon the 
strong opinion of the teaching profession as a whole 
to counteract such propaganda. The standards of the 
teaching profession itself are the only sure protection 
against evils of this kind. If a free society can not rely 
on the good sense of the teachers, external restrictions 
are likely to do more harm than good.” The over- 
whelming sentiment against the proposal was so great 
that it never came to a vote in Parliament. It might be 
well for us in America to give careful consideration 
to the attitude of the British Parliament toward this 
question. 

It is inevitable, of course, that our educational Sys- 
tem must be adapted to a changing world. Our educa- 
tional institutions are functional agencies of society 
and should serve the social order that nurtures them. 
In the complicated world in which we live today, this 
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is not as easy as it was when society was simpler; but the 
schools must make the attempt and the public should 
encourage them in their efforts. There is one compro- 
mise, however, that our public educational system can- 
not make. It cannot compromise with the theory of the 

totalitarian state. Democracy is irreconcilable with any 

theory of government that fosters regimentation and 

restricts private initiative. Our theory of liberalism in 
learning is based upon training our citizenship in a 
sense of social responsibility and the love of truth for 

truth’s sake. When our schools surrender this ideal, they 

cease to be agencies of freedom and merely become 
subordinate expressions of a particular conception of 
government. 

For more than a hundred years our educational in- 

stitutions have attempted to develop all the talents that 

an individual possesses and then to give him the right to 

exercise his aptitudes as freely as possible, in so far as 
he does not interfere with the rights of others. In the 

training of an individual under our conception of gov- 

ernment, knowledge and understanding are articulated 
with tolerance and sympathy. 

I traveled during the past summer in several coun- 
tries where education is completely regimented and 

individual initiative is greatly restricted. I returned 
with a feeling that our educational institutions must 
resist such schemes with all the moral power that they 

possess. Our schools must do much more than impart 
information to students; they must train students to 

think critically about all the problems that affect their 
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welfare. I surmise that it is going to be increasingly 

difficult for our colleges and universities to maintain 

their attitude of academic freedom in the midst of the 

confusion of thought that prevails everywhere. But free- 

dom of thought is the oxygen which a college or univer- 

sity breathes. Without it there is no incentive to search 

for new knowledge or to teach the truth as it has been 

revealed unto us. 

The college professor must not confuse propaganda 

with learning or political partisanship with eternal 

principle. I admit there are a few men in our educa- 

tional institutions who have not measured up to this 

responsibility just as there are a few industrialists and 

individual bankers who have brought discredit upon 

their vocations, but it would be as absurd and preposter- 

ous to indict educators as a group for the irresponsi- 

bility of the few in the teaching profession as it would 

be to place all industrialists and bankers in a group 

with a few men identified with these callings who have 

brought discredit upon them. In a long life of service 

as a college executive, it is my sincere conviction that 

‘n no walk of life can one find a greater number of 

loyal, devoted, and conscientious men and women who 

are working for the public good than can be found in 

the teaching profession. 

Another problem that seems to be emerging today 1s 

of far-reaching consequence to our educational institu- 

tions. I refer to Federal and state relations in education. 

The demand of the public for increased participation 

of the Federal Government in financing our schools 
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creates an important issue. The Federal Government 

has provided subsidies for various kinds of educational 

activities in land-grant colleges for a long time. In re- 

cent years, because of the depression, the scope of partic- 
ipation has been extended greatly. There is ample justi- 

fication for Congress to appropriate funds for educa- 

tional purposes throughout the Nation as a means of 

raising the general intelligence of the people to a more 

or less uniform level. But if Federal participation in 

the financing of our schools is to involve an increasing 

control over, and direction of, education within the 

states, a situation involving serious consequences is cer- 

tain to arise. Our American public school system has 

developed out of local autonomy. Our people have felt 

that the schools belong to them and they have taken 

pride in their progress. It, therefore, devolves upon 

educators everywhere to resist encroachment of Federal 

control over local and state autonomy in education. The 

time allotted me this morning does not permit an am- 

plification of this problem, but it is a real one which 

will require the consideration of statesmen and educa- 

tors alike. 
These are some of the problems that educators must 

consider in the days that are ahead. There are many oth- 

er problems that will press for solution as we pass from 

the “age of frustration,” to use a phrase of Mr. H. G. 

Wells, into a new era. The important place occupied 

by the Iowa State College of Agriculture and Me- 

chanic Arts will make all these problems vital to it. 

The man you have called to educational leadership as 
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President of this institution has no delusions about the 

seriousness of his task or the responsibilities of his office. 

His knowledge of the literature relating to educational 

administration and his varied and successful experience 

qualify him to a remarkable degree to guide the des- 

tinies of the institution through this transitional period. 

As he enters officially upon his duties, I am glad to 

bring to him the greetings of the institutions of higher 
learning throughout the Nation and to convey to him 

our confidence in his leadership. With the codperation, 

which I am sure he will have, of the Iowa State Board 

of Education, the several faculties, the students of the 

institution, and the general public, I have no doubt 

about the quality of his performance. As his admiring 

and devoted friend, I bid Godspeed and all good wishes 

to President Friley. I confidently predict that many 

years of useful service are ahead of him which will 

increase continually his prestige as an educator and 
multiply by thousands the number of those who will 

look to him for inspiration and guidance. 

[ 28 ]



INSTALLATION 

OF 

CHARLES EDWIN FRILEY 

Dean HELSER: 

We now proceed to the formal installation of the 

President of the College. Mr. George T. Baker, the 

distinguished President of the Iowa State Board of 

Education, will give the installation charge. 
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INSTALLATION CHARGE 

TO 

CHARLES EDWIN FRILEY 

AS PRESIDENT OF IOWA STATE COLLEGE 

BY 

GEORGE TITUS BAKER 

President of the Iowa State Board of Education 

N March the seventeenth, nineteen hundred and 

QO thirty-six, the Iowa State Board of Education, 

acting under the laws of the Commonwealth, by unan- 

imous vote elected you to the office of President of 

Iowa State College, and by that action invested you 

with the full power of Chief Executive. On behalf of 

the governing board, faculties, alumni, and students of 

the College, I welcome you to this position of high 

honor. 

And now, as President of the Iowa State Board of 

Education, I solemnly charge you with the faithful 

performance of all the duties, obligations, and respon- 

sibilities of your office in accordance with the approved 

standards, the best traditions, and the highest ideals of 

the College, to the end that your administration may 

ever be a witness to the advancement of higher educa- 

tion among the people of this Commonwealth. 
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REPLY 

TO THE INSTALLATION CHARGE 

BY 

PRESIDENT CHARLES EDWIN FRILEY 

Mr. President and Members of the Iowa State Board 
of Education: 

N accepting this charge and this high honor from 
your hands, I acknowledge my deep sense of ap- 

preciation of the confidence you have manifested in me, 
and of your sympathetic and unselfish coéperation since 
I assumed the duties of the Presidency nearly seven 
months ago. No man can properly come to this im- 
portant post without a solemn realization of the claims 
of the past upon his loyalty, the claims of the present 
upon his intelligence and courage, and the claims of the 
future upon his vision. With gratitude to those fine 
spirits, past and present, whose devotion to the Iowa 
State College has made it great, and with abiding faith 
in its promise and possibilities in the years to come, I 
pledge myself, humbly and whole-heartedly, to the ful- 
fillment of the challenging obligations which lie ahead. 
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INAUGURAL ADDRESS 

THE PLACE OF THE TECHNOLOGICAL 

COLLEGE IN HIGHER EDUCATION 

BY 

CHARLES EDWIN FRILEY 

Governor Herring, Ladies and Gentlemen: 

HE technological college is a comparative new- 

comer in the family of institutions of higher 

learning. In its essence and underlying principles it was 

conceived in the minds of a few courageous spirits of 

the sixteenth and seventeenth centuries, in revolt 

against the autocratic authority of Scholasticism and 
Medievalism, and it was brought forth in the throes 

of the industrial revolution and the consequent com- 

mercial rivalry of nations. In its childhood days it was 

cuffed about and subjected to the severe criticism of 

the devotees at the shrine of the seven liberal arts, but 

it seemed to thrive on such rough treatment and clung 

tenaciously to its rights until it was accorded the recog- 

nition to which it is justly entitled in the circle of the 

learned. 
A dip into the past reveals the background against 

which this progressive young member of the educa- 

tional guild was developed. 
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The ancient educational philosophy for the most part 

disdained to be useful. Plato and Aristotle established 

a contemptuous attitude toward labor, which persisted 

for centuries; and, I fear, traces of this attitude may be 

discovered even in the enlightened period of our own 
civilization. 

The master, Aristotle, said in his Polttics: 

No low mechanic ought to be admitted to the rights 
of a citizen, nor any others whose employment is not 
productive of virtue. 

And Plato, in his remarkable study of the State, says: 

Mean employment and manual arts are a reproach. 
The soldier who leaves his comrades or throws away 
his arms should be degraded into the ranks of an arti- 
san. 

Archimedes, a great scientist, once expressed himself 

as half ashamed of his inventions, which were the won- 

der of the ancient world. He spoke of them as trifles 

with which a mathematician might be suffered to relax 

his mind after intense application to the higher and 
really important aspects of his science. 

Macaulay reminds us that Seneca, that self-satisfied 

old Roman, once exclaimed that the discovery of the 

principle of the arch was of no particular importance. 

It did not matter to the truly wise man, said Seneca, 

whether he has an arched roof over his head, or indeed 

any roof at all. He is bent only on perfecting his moral 
nature, and his great aim is not to investigate facts and 

their applications but to make himself independent of 
all material things. 
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In general, however, the Roman ideas of education 

were somewhat more practical than those of the Greeks, 

especially in their attitude toward agriculture. Colu- 

mella, in his famous book, De Re Rustica, extols the 

virtues of agriculture, at the same time making inter- 

esting observations of other educational enterprises: 

Those who have a mind to build, send for arch- 

itects, masons and carpenters; they who go to sea 
send for skillful pilots; but agriculture. alone, which 
without doubt is near akin to wisdom, is in want. 
of both masters and scholars. I have seen schools of 
rhetoric and geometry and music; and what is more 
surprising, I have seen academies for the most con- 
temptible vices, such as delicately dressing and season- 
ing foods; and I have also seen schools of head dress- 
ers and hair trimmers; but of agriculture I have never 
known any that professed themselves either teachers 

or students. 

The philosophy of Aristotle prevailed until the six- 

teenth century, and during all these years the world 

and its phenomena remained largely an unmeasured 
mystery. Lacking accurate data, man speculated about 

nature and her laws, his thoughts ranging from philoso- 

phy to poetry and from both of these to religion. At 

length came Bacon and Descartes, whose philosophy 

called men to examine the world about them, reasoning 
from their external characteristics into their internal 

natures. 

The philosophy of the ancients began in introspection 

and ended in sublime self-contemplation. The philoso- 

phy of Bacon began in observation and ended in the 
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applied arts. He saw clearly that the objective of scien- 

tific knowledge was not alone the glory of God, but 

equally the alleviation of the lot of common man. His 

teachings were followed in due course by the develop- 

ment of the natural sciences, upon which foundation the 

great schools of technology were later established. 

In its educational significance this movement opened 

the whole realm of nature as a legitimate field of study. 

Such a momentous change was necessarily slow in its 

development. But here and there a man caught the new 

spirit and preached the new doctrine. The most en- 

lightened man in the generation following Bacon was 

John Milton. He had in the vast stores of his mind all 

the wealth of ancient learning, but he did not allow his 

culture to hide his stalwart republicanism. He visioned 

the full significance of the new philosophy, and every 

line of his famous Essay on Education breathes the 
modern spirit. His definition of education seems to 

cover adequately all that is comprehended in the 
modern technological college, viewed in its broadest 

aspects : 

I call a complete and generous education that which 
fits a man to perform justly, skillfully and magnanim- 
ously all the offices, both private and public, of peace 
and war. 

In increasing numbers men began to look about them 

with expanding vision. The result was that within little 
more than a century there was brought forth the most 

remarkable succession of inventions in recorded history. 

The power loom, the spinning jenny, the application of 
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steam to the driving of machinery, the cotton gin, the 

locomotive, the building of roads and canals, not only 

changed all prevailing modes of existence but also 

made every man the near neighbor of his fellow. 

The revolution in agriculture was equally profound 

and striking. Improved cultivation, careful rotation of 

crops, better fertilizers, drainage, better stock and 

larger capital were characteristics of the new farming. 

The publication, in 1840, of Liebig’s famous book, 

Die organische Chemie in ihrer Anwendung auf Agri- 

cultur und Physiologie, gave increasing impetus to the 

movement for the scientific study of agriculture. 

Leaders of thought and opinion, in both Europe and 

America, were quick to see the educational implications 

of the new inventions and practices, and the benefits 

which would result if the people generally could be 

instructed in the application of the sciences to the 

common purposes of life. Polytechnic schools were es- 

tablished in France and Germany by the middle of the 

eighteenth century. In his plans for a “Publick Acade- 

my” in Philadelphia, Benjamin Franklin suggested the 

value of field work in agriculture. John Adams ex- 

pressed his belief that the state should make provisions 

for education in applied science; and Thomas Jefferson 

proposed a school of technical philosophy as a division 

of the University of Virginia. 

The first permanent college of science and technology 

to be established in this country was the Rensselaer 

Polytechnic Institute. In a letter to one of his friends, 

the founder, Stephen van Rensselaer, defined his ob- 
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ject in establishing the college in the following words: 

I have established this school for the purpose of in- 
structing persons who may choose to devote them- 
selves to the application of science to the common 
purposes of life. My principal object is to qualify 
teachers to instruct the sons and daughters of farm- 
ers and mechanics in the application of experimental 
chemistry, philosophy and natural history to agricul- 
ture, domestic economy, the arts and manufactures. 

For forty years after the founding of Rensselaer the 

development of education in science and technology 
was comparatively slow. It was necessary to combat the 
prejudice of the classicist, which was strong every- 

where. The man of science felt that he was on one track; 

the classicist felt that he was on another. There was 

little feeling of common purpose, and it did not occur 

to them that ultimately the tracks must meet. It was a 

long road before the physical began to rank with the 

metaphysical, or as John Sweet expressed it, before the 
man who knew what to do and how to do it was given 

recognition equal to that accorded the man who knew 
only what had: been done and who did it. 

On July 2, 1862, in the midst of one of the darkest 

periods in the nation’s history, Abraham Lincoln turned 
aside from the vital problems confronting him to sign a 
bill which was fraught with incalculable opportunities 
for good in the nation’s educational and industrial life. 

The fact that Senator Justin S. Morrill, the author of 

the famous Land Grant Act, was not a college man 

probably enabled him to analyze the situation impar- 
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tially and gain a clear view of the nation’s expanding 

educational needs. He saw that the warfare of the 

future would be primarily industrial and commercial 

and that the nation which would secure and maintain 

supremacy in this competition must be adequately 

trained for the work. 

No clearer or more convincing statement of the phil- 

osophy of this new education, or its place in our educa- 

tional system, can be found than in Senator Morrill’s 

addresses in Congress during his fight for the passage 

of the Act, and in his later utterances. He did not desire 

that the classical college be superseded or in any sense 

retarded. His interest was solely in a moderate, reason- 

able and practical extension of the educational facilities 

of the nation. 

Speaking at the Massachusetts Agricultural College 

in 1875, Morrill said: 

These Colleges were founded on the idea that a 
higher and broader education should be placed in every 

State within the reach of those who may choose indus- 

trial vocations where the wealth of nations is pro- 

duced. The design was to open the door to a liberal 

education for this large class, and to offer not only 

sound literary instruction but something more applica- 

ble to the productive employments of life. The col- 

leges were established on a sure foundation, accessible 

to every one, where all the sciences needful for the 

practical vocations of life may be taught, and where 

agriculture, the basis of present and future prosperity, 

may find troops of loyal and earnest friends studying 

its familiar and recondite economies and at last elevat- 
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ing it to the highest standards of intellectual attain- 
ment. 

On the broad foundations laid down by Morrill and 

his predecessors the nation’s great schools of science and 
technology have developed as a major factor in our 

program of higher education. They have dedicated 

themselves to the thesis that the education of young 

men and women in pure and applied science and in the 

humanities is the most effective means by which modern 

science can become the constructive instrument of man. 

The graduates of these colleges, who are today applying 

science to the control of physical, economic and social 

forces, are trained in precision of thought. Their 

methods are based at every step on the quantitative and 

qualitative evaluation of forces and materials. 

Incidentally, the recent advances in the social sciences 

did not come until their leaders had grasped from the 
technical fields the necessity for accurate thinking and 

for careful evaluation of forces in the moral, social and 
economic problems of the nation. 

In the last half-century the fields of science and tech- 
nology have increased rapidly, and the problems of the 
worker in these fields have become correspondingly 
more difficult. He must plan longer spans, higher and 
more complex structures, more efficient prime movers, 
the transmission of power over greater distances, and 

the control of waterways for safety and irrigation; he 
must cope with the pressing economic problems of 

industry and agriculture, where an improvement in 
equipment, in financing, in the efficiency of a process, 
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or the prevention of waste, may mean the difference 

between life and death for a great enterprise upon 

which multitudes depend for their living. 

This rapid progress has made the problem of curric- 

ulum development more difficult. In the effort to pre- 

pare the student for the many duties which may con- 

front him in his chosen field, we have increased the 

number of technical subjects and correspondingly de- 

creased the number and scope of the general studies. It is 

becoming clearer, however, that high proficiency in 
science and technology must be developed on intel- 

lectual foundations of a broad and searching nature, in 

which the humanities, especially the social and histori- 
cal studies, play an appreciable part. I am convinced 

that the next important advance in education will be 

the development of Human Engineering, through 

which the advances in science may be applied most 
effectively in raising the social structure to a higher 

level. 
In a world beset with political instability, national 

insecurity and moral bewilderment, there are those who 

would place upon science the blame for all of our 

troubles and would check its further advance. But these 
people have neither perspective nor the long view. 

Science is essential to a lucid view of the world: and to 

the very existence of our complex modern civilization. 

Side by side with the growth of science has come a 
more humane spirit in religion and in law, a steady 

deepening of human sympathy, and a distinct advance 

in the concept of social justice. 
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The connection of moral progress with modern scien- 

tific achievements is not accidental. The abolition of 

the horrors of feudalism, of the ferocities and inhuman- 

ities of theocratic and absolutist despotisms, is the re- 

sult of the same critical attitude of human reason to 

which is due the abolition of the Ptolemaic system of 

astronomy, the creation theory of biology, the phlogistic 

theory of chemistry and the degeneration theory of 

anthropology. 
For seventy years the Iowa State College has devoted 

its thought, its talent and its energies to the advance- 

ment of the agricultural, industrial, scientific and 

home-making resources of the Commonwealth of lowa. 

It has held steadily to its distinctive role and has 

refused to allow that role to become ill-defined. At the 

same time it has recognized the vital importance of 

co6peration in intellectual endeavor, believing there 

should be no jealousies or unwholesome rivalries in the 

realm of scholarship. The College further acknowl- 

edges its obligation to join with other institutions in — 

restoring the dominance of moral and intellectual 

forces in our national life. 

Dean Pound has pointed out that the monasteries 

were closed without resistance during the Reformation 

because they were no longer felt to be needed in the 
life of the community. The same fate threatens the 

modern college that is not useful. There was never a 

more opportune time for the forces of higher education 

to replace the haphazard development and ill-defined 

objectives of the past with a constructive, orderly, 

[ 42 ]



| 
fe 

progressive and well-integrated program designed to 

serve present needs adequately, and flexible and far- 

sighted enough to be easily adjusted to future changes. 
The Iowa State College is grateful for its noble 

heritage, for the vision and sacrifices of those pioneers 

who believed that “religion, morality and knowledge 

were necessary for good government and the happiness 
of mankind.” In the presence of this representative 

assembly, I dedicate my best efforts to the end that the 

institution may remain true to its trust and that it may 

make an increasingly large contribution to the material, 
intellectual and spiritual development of the state and 

nation. 
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CONFERRING OF DEGREE OF 

DOCTOR OF LAWS 

UPON 

RAYMOND MOLLYNEAUX HUGHES 

President Emeritus 

Dean HELSER: 

We proceed to the conferring of an honorary degree. 

Dr. Robert Earle Buchanan, Dean of the Graduate 

College and Director of the Agricultural Experiment 

Station, will present President Emeritus Hughes. 
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PRESENTATION OF DR. HUGHES 

BY 

ROBERT EARLE BUCHANAN 

Dean of the Graduate College 

Mr. PRESIDENT: 

N behalf of all faculties of Iowa State College, 

and with the approval of the State Board of 

Education, I present to you Raymond Mollyneaux 

Hughes to receive at your hands an academic distinc- 

tion, the degree Doctor of Laws, causa honoris. The 

candidate abundantly merits this distinction. He has 

displayed noteworthy educational statesmanship as an 

administrator and executive. He has served the college 

long and well. He has won his way into the esteem and 

hearts of his colleagues by the manner in which he has 

kept open, even to the humblest, the avenues of ap- 

proach to his kindly counsel, by his ability and energy 

in unmasking the sham in education and research, by 

his keen interest in the welfare of his associates, by his 

achievements in the elevation of standards of teaching 

and research, and by his clear recognition that these 

tasks are not to be circumscribed by the boundaries of 

a university campus. 

Mr. President, our friend and colleague — President 

Emeritus Raymond Mollyneaux Hughes. 
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CONFERRING OF DEGREE OF 

DOCTOR OF LAWS 

BY 

DR. CHARLES EDWIN FRILEY 

President of Iowa State College 

AYMOND Mollyneaux Hughes, native citizen 

of Iowa, Christian gentleman, scholar, distin- 

guished leader of thought and intelligent action in the 

realm of higher education, inspiring colleague, wise 

counsellor of youth, generous supporter of every con- 

structive enterprise in the field of human welfare, on 

recommendation of the General Faculty of the Iowa 

State College and with the endorsement of the Iowa 

State Board of Education, it is my high privilege to 

confer upon you the degree, Doctor of Laws, with its 
accompanying rights and privileges. In token whereof 

we invest you with the hood of the College and present 
to you this diploma. 
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BENEDICTION 

BY 

THE REVEREND G. SAMUEL NICHOLS 

Pastor of the Collegiate Methodist Church 

The grace of our Lord Jesus Christ, and the love of 

God, and the fellowship of the Holy Spirit, be with us 

all, evermore. AMEN. 
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RECESSION 

At the conclusion of the exercises the audience re- 
mained standing while the newly installed President 

and the Official Guests filed out of the Gymnasium. 
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INAUGURAL LUNCHEON 

THE MEMORIAL UNION 

WEDNESDAY NOON, OCTOBER 7, 1936 

FTER the inaugural ceremonies the delegates, 

A other guests, and representatives of the faculties 

were entertained at a luncheon at the Memorial Union. 

President Friley presided as toastmaster over the as- 

sembly of 600. The organ was played before, during, 

and after the luncheon by Frederick Fuller, Musical 

Director of State Radio Station WHA, Madison, Wis- 

consin. 

The remarks by Clyde LaVerne Herring, Governor 

of the State of Iowa, were extemporaneous, and are not 

available. The addresses by Presidents Harry More- 

house Gage, Daniel Walter Morehouse, Orval Ray 

Latham, and Eugene Allen Gilmore are given in full. 
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ADDRESS 

BY 

HARRY MOREHOUSE GAGE 

President of Coe College 

AM not unaware of the reason for giving me the 

agreeable privilege of speaking on this occasion. 

President Friley and I are neighbors, rivals and 

friends. 

Our fathers had need of a word to express the pes- 

tiferous character of people living in close juxtaposi- 

tion. “Meddlesome Matty” was too pointed and “con- 

gested population” too indirect to serve the purpose. 

No good word has ever been found. Some people think 

that netghbor is the word and that it was made by join- 

ing nigh and bore to make a single word. If that were 

true, the fact that President Friley and I are neighbors 

would not account for the privilege which is mine 

today. The fact is that I am here because and not in 

spite of the fact that we are neighbors. The intimacy of 

our relations is not irritating. We are not mutually 

meddlesome. We are just neighbors because he, presi- 

dent of an agricultural college, and I, president of a 

liberal arts college, are fellow farmers. Neighbor means 

“fellow farmer,” just that and nothing more. I cannot 
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find a better word to carry welcome and congratulation 

to President Friley. 
The Anglo-Saxon neah, nigh, and the Dutch boer, a 

boor or tiller of the soil, combine to form our word 

neighbor. In saying today that President Friley is my 

neighbor and that I receive him into my neighborhood, 

I do not mean that he lives near to me. The opposite is 

true; but distance is no bar to fellowship in labor. The 

very distance that separates farmers makes one’s neigh- 

bor a necessity. I cannot get along well without the man 

who works on an adjoining farm or campus. So I shall 

have to depend much on President Friley. I hope that 

he can depend on me. Ours is an important task. Our 

crop is a precious one. It must be year in and year out 
good in quality and abundant. “The very best political 

economy is the care and culture of men.” 
President Friley and I are neighbors; we are also 

rivals. History has rather completely changed the 

proper and original meaning of the word rival. In its 

first existence rival meant the man who lived on the 

other side of the river. Nearly all men lived on rivers; 

some, of course on the far shore. The man across was a 

rival. Men on opposite banks of each river were rivals, 

river folk, whose lives depended on the benefits of a 

common stream. It is immensely sad to think that wrong 

attitudes have changed the meaning of a good old word 

so that what men have in common sometimes becomes 

not a source of amicable relationship, but the cause of 

jealousy, antagonism, bitterness, separation, and even of 

the bloodshed that is war. This is a fearsome world 
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because peoples who should be friendly dwellers on 

shores washed by our common oceans live in perpetual 

fear of one another. But President Friley and I are 
rivals not because in modern fashion we live in enmity, 

but because we have something to share and can share 
it without fear that one will obtain more than the other. 

We are just old-fashioned river folk. Thankfully we 

share a common stream of human blessing which flows 

from the heart of the Eternal. 

President Friley and I are friends. Being such neigh- 

bors and rivals as we are, we are necessarily friends. In 

order that all of you may know just what this relation- 

ship means to us, I remind you that friend boasts a close 

kinship to free. A friend is a free man. Dr. Jowett says: 

“Do you know that friend is freen, the freefolk, the folk 

who have the run of the house; or, as Paul would say, 

‘the people who enjoy the glorious liberty of the chil- 
dren of God’?” There are some whom we never receive 

beyond the porch or front hall, some whom we entertain 
in our parlors. or at dinner. But friends are free; at all 

times they have the run of one’s house and of one’s mind. 

So, President Friley, I greet you as my neighbor who 

works with me in that challenging field in which youth, 

if rightly cultivated, will grow in wisdom and in stature 

and in favor with God and man. I greet you as my rival 
who shares with me the inexhaustible resources of our 

Christian civilization, and who enters into stimulating 

competition with me to see which of us in our respective 

offices may render the best, highest, and most enduring 

service. My greatest pleasure, however, is to greet you 
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as my friend. Your fellow college and university presi- 

dents, your colleagues on this campus, students, and 

people of Iowa, give you this same gfeeting today. The 

presidency of Iowa State College gives you the keys to 

the buildings on the campus. Friendship gives you keys 

to human hearts. Hosts of people say to you today, 

“Come in, go where you will, and stay as long as you 

like.” 
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ADDRESS 

BY 

DANIEL WALTER MOREHOUSE 

President of Drake University 

HE Twenty-third Psalm never grows old and 
the oft repeated truism that an educational in- 

stitution is the lengthened shadow of its president never 
becomes trite. Iowa State College is a most substantial 
shadow. It is the personification of its founders and 
leaders; its administration and faculty; its alumni and 
students. 
You cannot adequately celebrate the achievements of 

an educational institution except in terms of its leaders 
— its personalities. To evaluate Harvard one must 
comprehend Eliot; to appreciate Princeton one must 
understand Woodrow Wilson; to honor Chicago one 
must have known Harper. Not that one leader could so 
completely mold the character of an entire college, as 
these examples will imply; nevertheless, through the 
decades and even centuries these names stand out among 
the peaks. In characterizing the achievements of Har- 
vard’s Tercentenary The Harvard Crimson makes use 
of such captions as: The Jolly Half Century, Liberal- 
ism and Revolution, The Lowell Administration, but 
THE AGE OF ELIOT. 
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Iowa State College has had great peaks in its range 

of administration. It has had its Beardshear, its Stanton, 

its Hughes — as worthy men as ever graced the title of 

college president. Such is the heritage that has fallen 

to you, President Friley, such is the lengthened shadow, 

which is yours to extend. You have not only the wisdom 

but that still rarer quality — grace — which is neces- 

sary to accomplish the task. Undoubtedly you have 

fervently prayed “The Prayer of Eliot” that you may 

have “the habit of quiet, unobtrusive, self-regulated 

conduct not accepted from others or influenced by the 

vulgar breath; reticence, reserve, not many acquaint- 

~ ances but a few intimate friends; carrying in your face 

your character so plainly to be seen by the most casual 

observer that nobody ever makes to you a dishonorable 

proposal.” Today you have become one of those torch 

bearers “who have caught the pure Promethean fire, 

one from the other, each crying as he goes down to one 

who waits crowned with youth and joy, ‘take thou the 

splendor, carry it out of sight into the great new age 

we cannot know, into the great new realm we cannot 

tread.’ ” | 
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ADDRESS 

BY 

ORVAL RAY LATHAM 

President of Iowa State Teachers College 

O have the honor of presenting greetings and 
felicitations from the institution I serve to Pres- 

ident Friley and the faculty of Iowa State College upon 

this very distinctive occasion is a pleasure which I shall 

not soon forget and a privilege which I shall long 

cherish. The members of the faculty and of the student 

body of the Iowa State Teachers College join me in 

extending hearty congratulations to President Friley 

upon his call to leadership in this great institution of 

higher education and in wishing for him a long and 

successful administration. They also wish me to express 

to the men and women of this faculty our sincere felici- 

tations upon Dr. Friley’s appointment to the highest 

executive position on your campus. We are all confident 

that you will obtain from him that type of inspiration 

and that degree of stimulation which will make it possi- 

ble for you to continue unimpaired the distinguished 

service which this college has always rendered to the 

people of Iowa and the nation. 7 

If I could be permitted to add a strictly personal note 
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to these greetings, I would also congratulate President 

Friley upon the opportunity he will have during the 

years which stretch out ahead of working under the 

general guidance and direction of the Iowa State Board 

of Education and of carrying out the policies approved 

by that body for the control and government of this 
institution. It is an opportunity fraught with a large 

measure of satisfaction and a marked element of pleas- 

ure because of the sympathy, the wisdom, and the vision 

which the members of that group exhibit at all times 
in connection with their duties and responsibilities. 

Now, of course, it may seem presumptuous for one 

with my limited experience as a college president to 

give expression to any such statement in view of Presi- 

dent Friley’s longer period of service in the realm of 

higher education and his wider knowledge of boards of 

control. However that may be, I am overlooking no op- 
portunity these days to remind President Friley and 

President Gilmore that I am now the senior member 

from the standpoint of service of the triumvirate of 

trouble which the Board of Education has gathered 

about itself and that these two gentlemen ought to ex- 

hibit propér deference and veneration for my grey 

hairs. Thus far the fruits of my efforts have been prac- 

tically negligible — resulting only in a few exceedingly 
wry smiles — or are they Scotch? — just which I have 

never been able to determine. 

Anyone who is the least bit familiar with the history 

of the situation knows of the outstanding service ren- 

dered by President Hughes, President Beardshear, and 
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others in the long line of great executive leaders whom 

this college has been fortunate to have in the past. But 

no matter how significant have been the contributions 

of these men, it is perfectly clear that this is the dawn 

of a new day for the Iowa State College of Agriculture 

and Mechanic Arts. One needs only an average amount 

of information to realize that the industry of agriculture 

has been caught in the counter currents of a dilemma 

undreamed of a few years ago. It will challenge the best 

training which this college can give to the most able 

talent Iowa can produce in order to develop leaders 
capable of clearing away the confusion in thinking and 

practice observable everywhere in our agricultural life. 

Again we are entering upon a new era of. almost un- 

heralded activity and expansion in connection with 

conservation, reforestation, rural electrification, and 

the development of large public works programs. In 

this sphere of activity, as well as in agriculture, this 
college will be expected to contribute men with ability, 

vision, and purpose. As one pretty much on the outside 
looks at it, opportunities of which few have ever 

dreamed are beckoning this college. Responsibilities, of 

which no one has been aware, are demanding consid- 

eration. Everyone who knows Dr. Friley has every 
confidence that this college, under his able leadership, 

will meet the challenge squarely and without equivo- 

cation. ; 
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ADDRESS 

BY 

EFUGENE ALLEN GILMORE 

President of State University of Iowa 

HE inauguration of a university president pro- 

vides an occasion for the new president and 

others to define the objectives and responsibilities of 

institutions of higher learning. The place of the school 

in the social order has always been a fruitful theme for 

discussion. The discussion, especially in times of 

changes, has produced much heat and no little con- 

fusion. Being inaugurated as head of an educational 

institution means in these days being inaugurated into 

an area of some uncertainty. Just now we seem to be in 

a swarming period in all levels of formal education. 

The schools are being subjected to searching examina- 

tion and criticism. Many are blaming the schools for 

the social ills now afflicting us. Others are insisting that 

the schools should rescue society from its present diffi- 

culties. Just what is the job of the school system and 

particularly that part we call the institutions of higher 
learning?e 

Two years ago I went through a ceremony of inaug- 

uration to the executive headship of the State Univer- 

sity of Iowa. This morning Dr. Friley has gone through 
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a similar ceremony which places him as executive head 

of another of the State’s great educational institutions. 

At the time of my inauguration I endeavored to state 

what I considered to be the place and functions of the 

university in the social order. I said then that “while 

the university must function with due respect to the 

prevailing social philosophy of the day and should 

train men for leadership, it cannot, without endanger- 

ing its larger usefulness, assume direct responsibility 

for social reform and reconstruction. It should not 

become an instrument of indoctrination and propa- 
ganda. It should be permitted to remain dispassionate 

and detached. It should not be brought too close to the 
scene of immediate political action.” 

This was said with special reference to colleges and 

universities. The same is applicable to schools of all 

levels. While I emphasized the importance of investi- 

gation and research, I also stressed the importance of 

effective teaching. This needs to be stressed even more. 

And I would explain teaching as including the training 

of youth in habits of clear, logical, and sustained think- 

ing and imparting to them the necessary physical, 

social, and economic data on which to exercise the 
power of analysis and thought. 

I do not know that there was any general agreement 

with my statement when it was made and I do not know 

that there is any such agreement now. This is not sur- 

prising. A diligent perusal of a multitude of papers 

delivered at gatherings of educators and a patient lis- 

tening to numerous round-table and panel discussions 
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concerning educational objectives and obligations dur- 

ing the past few years afford abundant evidence that 

there is much diverse thinking. There is great need of 

clarification of the obligations of education and a deter- 
mination of the place and function of the school in the 

social order. 

I am convinced that the entire school system and 

particularly institutions of higher learning are being 

blamed for social ills for which they are in no way 

responsible. I am equally convinced that too much has 

been expected from formal education and that many 

obligations have been assigned to the schools which 

belong to other groups and social agencies. The result 

has been that, with the allocation to the schools of this 

multiplicity of useful but usually collateral activities, 

the ability of the schools to do effectively their main job 

has been seriously impaired. Colleges and universities, 

especially those supported by public funds, have been 

regarded too much as service stations for various activi- 

ties; albeit important activities, but no part of educa- 

tion. What is greatly needed now is a frank recognition 

that our system of organized education is not the sole 

agency which society has for solving its problems and 

developing a sound economic, social, and moral order. 

The schools cannot take over the work of the home nor 

the work of the church, although they can reinforce and 

supplement the activities of these and other agencies. 

The significance of education lies not so much in 

what is directly and formally taught as in the unex- 

pressed implications and assumptions that lie under- 
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neath or back of the direct formal teaching; or ex- 
pressed otherwise, in the atmosphere surrounding the 
direct formal education. The formal education may be 
first-rate and the things directly taught may be excellent 
in themselves, but back of the teaching, the implications 
and assumptions may be second-rate and very low. It is 
largely beyond the power of formal education to con- 
trol the home atmosphere and the social atmosphere. 
The implications and assumptions of this atmosphere 
dominate the individual when he comes to the school 
and motivate him in the school, as well as outside. If 
the implications of the family life and social life are 
low and sordid, if the instincts of life are for property 
rather than humanity, for individual comfort and pre- 
ferment rather than for service, for dishonesty rather 
than for honesty, for superficiality and pretense rather 
than for thoroughness and genuineness, these will be 
the latent instincts of the children. We should not ex- 
pect the schools to supply all the fundamental instincts 
of genuine culture, refinement, and wholesome living. 

It should be recognized also that economic and social 
changes, many of them antedating the depression, have 
turned into the schools an ever-increasing number of 
children and young people. The widespread adoption 
of child labor laws has brought into the lower levels 
of the schools a large number of children who formerly 
were absorbed in industry. Likewise, the improvements 
in the mechanics of production have lessened the op- 
portunities for employment. Many young people who 
formerly went into industry during the secondary 
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school levels now remain in these levels and go on for 

more education. The depression has also, temporarily 

at least, thrown an increasing number of young people 

back into the schools. The result of all this has been 

that the schools must not only provide an efficient and 
adequate program of education but must provide such 

program for a very greatly increased constituency, 
many of whom have no interest in going to school and 

who are not of educable quality. To its function of 

education there has been added for many of its young 

people the function of custodianship. 

Moreover, in recent years there has been persistent 

agitation for the assignment to the school system of the 

responsibility for providing a new social order. The 

proposal for this assignment is found in numerous arti- 

cles and books. It has occupied a conspicuous place in 

the program of educational associations. The challeng- 

ing title of one pamphlet is “Dare the School Build a 

New Social Order?” Even if school men dared to do 

so, would it be wise to take the dare? A man might, to 

show his courage, accept a dare to jump off the Eiffel 

Tower, but what’s the use? The acceptance of the chal- 

lenge ends in destruction. The same is true of the 

challenge to build a new social order. A “social order” 

is not “built” according to blueprints and specifications 

contained in curricula prepared by educators. A social 
order, like the traditional household dish called hash, 

is not made, it accumulates; it is the resultant of a great 

variety of forces which in the total make up what we 

call our civilization. The schools are the result of the 
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prevailing social order; not the cause of it. If a new 
social order is to be built, society — not the schools — 
will supply the blueprints. A dominant political party, 
or even a persistent minority temporarily in power, will 
do the blueprinting. 
The schools, if undisturbed by political or other 

pressure, teach the prevailing social culture of the time. 
As that culture changes the teaching program will like- 
wise change. At least, that is true in a democracy. It will 
continue to be true so long as democratic principles are 
maintained. Democracy is not a political or economic 
formula but a way of living. In other countries the 
schools have been used and are being used to build and 
maintain a social order in keeping with a specified 
political and economic program formulated by per- 
sistent groups who have secured political power. But 
education in a democracy can have no legitimate part 
in programs and propaganda; its great function is to 
train the minds of those committed to its care and to fill 
those minds with knowledge of the accumulated wis- 
dom and experience of the race. 

If our democracy is to survive we must make sure 
that popular intelligence is rising as rapidly as popular 
power. The primary and all-important job of the Amer- 
ican school is to give this assurance by throwing con- 
tinuously into the stream of American life young men 
and young women with well-trained and disciplined 
minds filled with a rich store of knowledge concerning 
the history of the race and its struggles toward a higher 
civilization. The influence of this stream will, in large 
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measure, determine the kind of social order we have. 

This is a long-time job and there is nothing spectacular 

about doing it, any more than there is anything spectac- 

ular in the quiet, patient rearing of the children who 

will make up the next generation. Child bearing, child 

rearing, and child training do not make the front page 

of the newspapers, unless indeed it is a case of quintup- 

lets. What the schools need more than anything else 

today is to be adequately supported and to be let alone 

and be permitted to perform quietly and efficiently the 

essential task of training the next generation. 
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DELEGATES AND GUESTS 

DELEGATES OF COLLEGES AND 

UNIVERSITIES 

Harvarp University (1636), Lewis Edes Ward, Ph.D. 

YALE UNIVERSITY (1701), John E. Foster, B.A. 

PRINCETON UNIveERsITY (1746), Frank S$. Dunshee, A.B. 

CoLuMBIA UNIVERSITY (1754), Walter Stephen Newell, Ph.D. 

Brown UNIVERSITY (1764), Stephen Grant Goldthwaite, A.B., 
A. M. 

Rutcers University (1766), Percy E. Brown, B.S., M.A., Ph.D. 

DarTMouTH COLLEGE (1769), Leo Prentiss Sherman, B.S., M.S., 

Ph.D. 
HAMPDEN-SYDNEY COLLEGE (1775), John B. Woodworth, A.B. 
WASHINGTON AND JEFFERSON COLLEGE (1780), Reverend S. Al- 

fred Fulton, D.D. 

WASHINGTON COLLEGE (1782), Calvin T. Ryan, A.M., Ed.M. 
University oF GrorciA (1785), Frederick B. Smith, B.S., M.S., 

Ph.D. 

Wiuiams Coiiece (1785), Edward Bartow, Ph.D., D.Sc. 
FRANKLIN AND MARSHALL COLLEGE (1787), John Ahlum Schaef- 

fer, Ph.D., Sc.D. 

UNIveERSITY OF PITTSBURGH (1787), John F. Calvert, Ph.D. 
GEORGETOWN University (1789), Matthew Nelson Cheshire, A.B. 

UNIVERSITY OF VERMONT (1791), Earle Lytton Waterman, B.S., 
C.E. 

University oF NortH CAROLINA (1793), Nathan Burdine, A.B., 

A.M. 
Tuscutum Co.uece (1794), Richard G. Wendell, B.S., A.M., 

PRD. 
Union Coiiece (1795), George Elwood Pike, Ph.B. 
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Mippiesury CoLiecE (1800), Louis Clare Squire, A.B. 

Outro University (1804), Walter O. Allen, Pd.B. 
University oF MaryLanp (1807), Robert Paul Straka, B.S., M.S. 

Miami University (1809), Stephen Riggs Williams, Ph.D. 

HaMILton Coiece (1812), Charles Arthur Hawley, A.B., S.T.M.., 
Ph.D. . 

ALLEGHENY COoLueEGE (1815), Frank E. Stewart, A.B. 

University oF Micuican (1817), Raymond Brown Alberson, 
LL.B., J.D. 

InpiANA UNIversiTy (1820), Luther S. Roehm, A.B., A.M. 

AMHERST CoLuLEGE (1821), Benjamin F. Kauffman. 
Hosart Cotiece (1822), Guy Shepard Greene, A.B., Ph.D. 

Kenyon CoLieEceE (1824), Harold Stiles, A.M., Ph.D. 

RENSSELAER POLYTECHNIC INSTITUTE (1824), Mervin S. Coover, 

E.E. 
FurMAn UNIversity (1825), Percy Hamilton Carr, B.S., M.S., 

Ph.D. 

LAFAYETTE CoLLecE (1826), Almon H. Fuller, C.E., Sc.D. 
HANOVER CoLuEGE (1827), James E. Blythe, M.A. 
LinDENWoop CoLLEGE (1827), Dorothy Margaret Hall, A.B. 
University oF Toronto (1827), George Frederick Kay, M.A., 

Ph.D., LL.D. 
Inrzt1no1s CoLLEGE (1829), Bertel M. Stoddard, M.A. 

University oF ALABAMA (1831), George H. Denny, M.A., Ph.D., 

LL.D., D.C.L. 

Denison University (1831), Thomas B. Powell, A.B., LL.B. 

WESLEYAN University (1831), Charles Harvey Brown, A.M., 
B.L.S. 

WasasH Coiyusce (1832), William Fernald Shirley, M.A. 
Haverrorp CoLuecE (1833), John Wesley Charles, A.B., A.M., 

Ph.D. 
KALAMAZOO CoLLEGE (1833), Marian E. Daniells, M.S. 

OBERLIN COLLEGE (1833), Reverend Henry Keeler Hawley, A.B., 

D.B. 

FRANKLIN COLLEGE (1834), Robert E. Walden, B.A., M.A. 

ALBION COLLEGE (1835), Clyde Wilbur Emmons, A.M. 

Au¥FreD University (1836), Paul Ernest Cox, B.S., D.Sc. 
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DePauw University (1837), Clyde Tull, A.B., A.M. 

Knox Co.tiece (1837), Carter Davidson, M.A., Ph.D. 

University oF Lovutsvitte (1837), William F. Hamilton, M.D. 

Mount Hotyoxet Coiiece (1837), Elizabeth Chamberlain Kirk, 
A.B. 

MuskINcuM CoL.EcE (1837), William Gibson, M.S., D.D. 

University or Missouri (1839), F. Ellis Johnson, B.A., E.E. 

IowA WESLEYAN COLLEGE (1842), Harry DeWitte Henry, B.D., 

D.D. 

Mary Batpwin Co.iecge (1842), Jane Dewey, B.A. 

VILLANOVA CoLLEGE (1842), William J. O’Brien, B.S. in C.E. 

WILiaMETTE University (1842), Leigh Carroll Douglass, A.B., 
A.M., Ed.M. 

Baytor University (1845), William A. Wood, A.B., M.D.; 
Nina Jameson Wood, A.B. 

Mary Harpin-Bayitor Coiiece (1845), John Crumpton Hardy, 

A.M., LL.D.; Ernest Gale Townsend, B.A., D.D., Th.B. 

WITTENBERG CoLLEGE (1845), Reverend James O. Simon, A.M., 
D.D. : 

GRINNELL CoLieGE (1846), Amy Elizabeth Blagg, B.S., M.S. 

Mount Union Coiiece (1846), Horace Marshall Korns, A.B., 
A.M., M.D. 

RockFrorp COLLEGE (1847), Mary V. Braginton, Ph.D. 

StaTE UNIveERSITy oF Iowa (1847), Eugene Allen Gilmore, A.B., 

LL.B., LL.D. 

University oF Mississippr (1848), Quincy C. Ayres, B.E., B.S., 

CE. 

UNIvERSITY OF WISCONSIN (1848), Franklin Harvey Mann, B.S. 

WILLIAM JEWELL CoLLEGE (1849), Allen J. Moon, LL.D. 

CapiraL University (1850), A. Aardal, M.A. 

Hiram Couzece (1850), Charles Scott Rowley, LL.D., LL.M. 

NORTHWESTERN University (1851), Louis DeVries, Ph.D. 

University oF DusuquE (1852), Dale D. Welch, M.A., LL.D. 

CENTRAL COLLEGE (1853), Irwin J. Lubbers, A.M., Ph.D. 

CorNELL COLLEGE (1853), Louis Bernard Schmidt, Ph.B., A.M., 
Litt.D. 
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ROANOKE COLLEGE (1853), William Henry Klose, B.A., M.A., 
Ph.D. 

WASHINGTON University (1853), Fred W. Lehmann, Jr., A.B., 

LL.B. 

WESTERN COLLEGE (1853), Anna Helen Tappan, A.B., A.M., Ph.D. 

BEREA CoLLeGE (1855), Anson Marston, C.E., D.Engr. 

THE PENNSYLVANIA STATE COLLEGE (1855), Paul Burke Jacobs, 

B.S., M.S., Ch.E. 

BIRMINGHAM-SOUTHERN COLLEGE (1856), Marsee Fred Evans, 

A.B., A.M., B.D., Ph.D. 
LAKE Forest COLLEGE pe Herbert McComb onan B.A., 

D.D. 

LINFIELD CoLLEGE (1857), Reverend Elmer E. Dierks, A.B., B.D. 
BAKER University (1858), Henry J. Allen, A.M., LL.D. 
AUGUSTANA COLLEGE AND THEOLOGICAL SEMINARY (1860), Axel 

Reynold Wallin, A.M. 

SIMPSON COLLEGE (1860), Earl E. Harper, A.B., $.T.B., D.D., 

LL.D. 

University oF Cotorapo (1861), Whitney C. Huntington, B. a 
M.S. 

LuTHER Coiiece (1861), Sam Legvold, M.S. | 

MAssACHUSETTS INSTITUTE OF TECHNOLOGY (1861), Allen Holmes 

Kimball, S.M. 

VassaAR CoLuEcE (1861), Erma A. Smith, M.A., Ph.D., M.D. 

Kansas StaTE CoLtLecE (1863), Margaret Justin, B.S., Ph.D. 
MASSACHUSETTS STATE COLLEGE (1863), Paul F. Frese, B.S. 

Bates CoLtLecE (1864), Harold E. Mayo, A.B., S.T.B. 
University oF DENVER (1864), Ruben Ivan Waldemar Borgeson, 

A.B., M.A., Ph.D. 
Swiarsiceis COLLEGE (1864), Jay Walter Woodrow, Ph. D., 

LL.D. 

CornE Ly University (1865), Charles Sumner Gwynne, A.B., M.S., 

Ph.D. 
INDIANA STATE ‘TEACHERS CoLLEGE (1865), John N. Martin, 

A.B., Ph.D. 
University oF Kentucky (1865), Theodore T. Milby, B.S. 
LruicH University (1865), John Winfield Kurtz, B.A., M.S. 
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WorcesTER PoLyTECHNIC INSTITUTE (1865), Laurence C. Myers, 
B.S. 

University of New Hampsuire (1866), Jeremiah Francis Goggin, 

Ph.D. : 
THE CoLLece oF Wooster (1866), Harry Walter Pitkin, B.A., 

LL.B. 

Cuicaco Musica Coiiecr (1867), Rudolph Ganz, Mus.D. 

Howarp University (1867), William Henry Harper, B.S., M.D. 
University oF ILiinors (1867), Emil Wilhelm Lehmann, B.S., 

E.E., A.E. 
UNIVERSITY OF CALIFORNIA (1868), P. Mabel Nelson, B.S., M.A., 

Ph.D. 
University oF Minnesota (1868), Walter H. Peters, B.S.A., M.A. 

Orecon StTaTE CotiecE (1868), John E. Smith, B.S., M.S. 
Boston Unrversity (1869), James A. Starrak, B.S.A., M.S., Ed.D. 

THE University oF NesraskKa (1869), Edgar Albert Burnett, 

D.Se,; LL.D. 
PENNSYLVANIA COLLEGE FOR WoMEN (1869), Elizabeth Sherman, 

A.B. 
Purpug University (1869), Edward Charles Elliott, B.S., M.A., 

Ph.D., LL.D. 
Witson Coixece (1869), Mrs. Clifford Okey, A.B. 

LoyoLa UNIvErsITy (1870), Reverend Samuel Knox Wilson, S.J., 

Ph.D. 
THE Onto State University (1870), Jacob Carl Neff, B.S.A., 

State Tracuers Coiuecs, Kirksville, Missouri (1870), Barton 

Morgan, Ph.D. 

WELLESLEY COLLEGE (1870), Marguerite Naps, M.A. 
UNIVERSITY OF ARKANSAS (1871), Arthur Thomas Erwin, B.S. 

SmitH Co.ieceE (1871), Helen Witmer Nollen, B.L. 
SYRACUSE University (1871), Earl D. Ross, A.M., Ph.D. . 

AGRICULTURAL AND MECHANICAL COLLEGE OF Texas (1871), 

Paul Huey, B.S. 

ALABAMA POLYTECHNIC INsTITUTE (1872), George W. Snedecor, 

B.S., M.A. — 
Doane CoLuEcE (1872), Robert Hovey Barber, A.B. 
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VANDERBILT UNIvERSITY (1872), James Martin Sonby, B.A., LL.B. 
Vireinia PotytTecunic INstTiITUTE (1872), Charles Neil McBryde, 

M.S., M.D., Ph.D. 
THE Cororapo Cotiece (1874), Ernest W. Lindstrom, A.B., Ph.D. 
St. OvaF CotiEcE (1874), Fred W. Bieberdorf, Ph.D. 
Brigham Younc University (1875), Seth T. Shaw, M.A. 
Parsons CoLiEGE (1875), Clarence Wilson Greene, M.A., M.Pd., 

Ph.D. 
Iowa State TEACHERS CoLiecE (1876), Orval Ray Latham, B.A., 

M.A., Ph.D. 
THE Jouns Hopkins University (1876), Lewis M. Headley, 

University or Orecon (1876), Jacob R. Cornog, B.A., Ph.D. 
Tue CreicHton University (1878), Thomas Stephen Bowdern, 

A.B., A.M., Ph.D. 
THE Mississippi STATE CotiEcE (1878), Samuel William Simmons, 

B.S., A.M. 
CasE ScHoor or APPLIED SctENcE (1880), Alfred Karl Friedrich, 

E.M. 

Cor CoLvece (1881), Harry M. Gage, A.B., A.M., LL.D. 
Connecticut StaTE CoLiEGE (1881), Nelson Fenn Waters, B.S., 

M.S., D.Sc. 

Drake University (1881), Daniel Walter Morehouse, Ph.D., 
LL.D. 

Huron Cotvece (1881), Mary S. Bell, A.B., M.A. 
SouTH Dakora State CoLiece (1881), Carrold A. Iverson, M.S.A. 
TusKEGEE INsTITUTE (1881), J. R. Otis, B.S., M.S. 

ST. AMBROSE CoLLEGE (1882), Monsignor Martin Cone, Ph.D. 
YANKTON COLLEGE (1882), Raymond B. McClenon, B.A., Ph.D. 

Joun B. Stetson University (1883), John Gorzeman, A.B. 
RosE PotyTecunic INstiTuTE (1883), James R. Sage, B.A., M.S. 
Mississippi StaTE CoLLEGE FOR WoMEN (1884), Mrs. J. H. At- 

kinson, B.S. 

Tarkio Cotiece (1884), S. E. Thompson, A.M. 

Bryn Mawr Cotrece (1885), Fanny Sinclair Woods, A.B. 

GerorciA ScHooL or TEcHNoLocy (1885), Marion Luther Brit- 
tain, A.B., LL.D. 
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GoucHER Co.LLEGE (1885), Alice Dunning Flick, A.B. 

Kansas WESLEYAN UNIverSITY (1885), Reverend W. G. Warren, 
B.D. , 3 

LELAND STANFORD JUNIOR UNiversity (1885), Wallace Wright, 
A.B., A.M., Ph.D. 

MACALESTER COLLEGE (1885), Reverend Norman Nygaard, B.A., 

B.D. 
SOUTHWESTERN COLLEGE (1885), J. Raymond Derby, A.B., A.M., 

Ph.D. 
Ro.tuins CoLiecE (1886), Glendora McCord Rollins, A.B. 

UNIVERSITY OF SouTH Dakota (1887), Arthur N. Schanche, B.S., 

M.D. 
NEBRASKA WESLEYAN University (1888), E. Guy Cutshall, B.D., 

A.M., D.D., LL.D., Ph.D. 
Utau STaTE AGRICULTURAL CoLLEGE (1888), John T. Caine III, 

M.S.A. 
Tur CLEMSON AGRICULTURAL COLLEGE (1889), Julian Claude 

Schilletter, B.S., M.S., Ph.D. 

CoLorapo STATE COLLEGE OF EpucaTion (1889), Ivernia Tyson, 

A.B. 
CENTRAL STATE TEACHERS COLLEGE (1890), Jessie D. Newby, 

M.A. 
NortH Dakota AGRICULTURAL COLLEGE (1890), Daniel J. Glom- 

set, M.D. 

NortH ‘Texas STATE TEACHERS COLLEGE (1890), Lois Ashley 

Pearman, B.S., M.A. 

UNIVERSITY OF OKLAHOMA (1890), William Bennett Bizzell, Ph.D., 

LL.D. 
Buena Vista CoLiece (1891), Henry Olson, M.A., LL.D. 

ARMOUR INSTITUTE OF TECHNOLOGY (1892), Willard Eugene 

Hotchkiss, Ph.B., M.A., Ph.D., LL.D. 
Tue University oF Cuicaco (1892), Robert E. Buchanan, Ph.D. 

Hoop CoLueEcE OF FREDERICK, MARYLAND (1893), Marie Miller 

Moyer, B.S. 

Montana StTaTE CoLuEcE (1893), Edith Swingle, B.S., Ph.D. 

GRACELAND COLLEGE (1895), George N. Briggs, B.A., LL.D. 

ALABAMA COLLEGE FOR WoMEN (1896), Mary Ling Hayley, B.S. 
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Friznps University (1898), Reverend Guy W. Harvey, A.B. 

Simmons CoLiecE (1899), Muriel Louise Kemp, S.B. 

SOUTHWEST TExas STATE TRACHERS COLLEGE (1899), Cecil Eu- 

gene Evans, B.A., M.A., LL.D. 

CARNEGIE INSTITUTE OF TECHNOLOGY (1900), Roswell H. Johnson, 

Jr., B. of Arch. 

KANSAS STATE TEACHERS CoLLEGE (1903), W. A. Brandenburg, 

Ph.B., M.A., LL.D. 

TEXAS in feeaiie FOR WoMEN (1903), Rosalie Virginia Rath- 

bone, B.S., M.A. 

WALDORF Gcanace (1903), J. L. Rendahl, M. S, 
DePaut University (1907), Reverend Daniel Joseph emuap, 

C.M., A.B., M.S. | 
aweanrre OF ‘Samcoeaneas (1907), John A. Logan, B.E., 

ConNECTICUT CoLLEGE (1911), Mrs. Virginia Fitzhugh Howland, 
B.A. 

Trinity CoLiEGE (1912), Reverend John A. Elbert, A.B., M.A., 
Ph.D. 

THE University or British CoLumBIA (1913), Iris Ashwell, B.A., 

B.S. 

NorTHERN BAPTIST nesters SEMINARY (1913), Reverend 

William Law Ferguson, M.A., D.D. 

SETON Hitt Cotyiece (1916), Beatrice Marie King, A.B. 

JoHN TARLETON AGRICULTURAL COLLEGE (1917), James Thomas 

Davis, A.B., B.S., LL.D. 

Dowuinc CoLLecE (1918), Reverend J. J. Boylan, Ph.D. 

Basson Institute (1919), Carl David Smith, B.H., Ed.M. 
Tue New Scuoor ror Soctat ReszarcH (1919), Karl Brandt, 

Ph.D. 

CLAREMONT COLLEGES (1925), Zaneta Eager, A.B. 

DELEGATES OF LEARNED ASSOCIATIONS, 
FOUNDATIONS,AND OTHER 

ORGANIZATIONS 

AMERICAN ASSOCIATION OF COLLEGIATE REGISTRARS, President — 

James R. Sage. 
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AMERICAN ASSOCIATION OF PETROLEUM GeEoLocisTs, Professor John 

T. Lonsdale. 

AMERICAN ASSOCIATION OF UNIVERSITY Proressors, Professor Ed- 

ward Switzer Allen. 

AMERICAN ASSOCIATION OF UNIVERSITY WoMEN, Mrs. Leon Wood. 

AMERICAN CHEMICAL Society, Professor James Newton Pearce. 

AMERICAN COUNCIL OF GUIDANCE AND PERSONNEL ASSOCIATIONS, 

Miss Frances M. Camp. 

AMERICAN CoUNCIL ON EpucatTIon, President — George F. Zook. 

AMERICAN Darry SCIENCE ASSOCIATION, Professor Martin Morten- 

sen. | 

AMERICAN Farm Economic AssociATIon, Professor Henry Clayton 

M. Case. 

AMERICAN INSTITUTE OF ELECTRICAL ENGINEERS, Dean 'F. Ellis 

Johnson. | 

AMERICAN INsTITUTE OF MINING AND MeratiurcicaL ENcI- 

NEERS, Professor John T. Lonsdale. : 

AMERICAN Lisprary ASSOCIATION, Forrest B. Spaulding. 

AMERICAN PuysicaL EpucaTion AssociATION, Professor C. H. 

McCloy. 

AMERICAN PuHysIcaL Society, Professor George Walter Stewart. 

AMERICAN POLITICAL SCIENCE ASSOCIATION, Professor Benjamin F. 

Shambaugh. 

AMERICAN PsyCHOLOGICAL ASSOCIATION, Professor C. E. Seashore. 

AMERICAN SOCIETY OF AGRONOMY, Professor Harold D. Hughes. 

AMERICAN SOCIETY OF ANIMAL PropuctTion, Professor Jay Laur- 

ence Lush. : 

AMERICAN SOcIETY OF LANDSCAPE ARCHITECTS, George L. Nason. 

AMERICAN SOCIETY OF MECHANICAL ENGINEERS, Thomas L. Wil- 

kinson. 

AMERICAN SOCIOLOGICAL Society, C. W. Hart. 

AMERICAN STATISTICAL ASSOCIATION, Professor Henry L. Rietz. 

ASSOCIATION OF AMERICAN UNIveERSITIES, Dean George Dinsmore 

Stoddard. 

GENETICS SocIETY OF AMERICA, Professor Emil Witschi. 

GEOLOGICAL SociETy oF AMERICA, Dean George F. Kay. 
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JoHN Simon GUGGENHEIM MEmorIAL FounpDaATION, Professor Jay 

Walter Woodrow. 

Missourt VALLEY INTERCOLLEGIATE ATHLETIC ASSOCIATION, Pro- 

fessor Henry Dale Bergman. 

MovErN LANGUAGE ASSOCIATION OF AMERICA, Professor Paul Spen- 

cer Wood. 

NATIONAL ASSOCIATION OF DEANS OF WoMEN, Agnes J. Helmreich. 

NATIONAL COLLEGIATE ATHLETIC AssocIaTION, C. M. Updegraff. 

NATIONAL EpucATION ASSOCIATION OF THE UNITED Statss, Pro- 

fessor Fred D. Cram. 

NATIONAL Live STocK MARKETING ASssocIATION, Earl Elijah. 

NortH CENTRAL ASSOCIATION OF COLLEGES AND SECONDARY 

ScHoots, Dr. Harry Morehouse Gage. 

Put Bera Kappa, Dr. Frank I. Herriott. 

PouLTry SCIENCE AssociATION, F. E. Mussehl. 

SEVENTH Corps AREA, Colonel Richard Hugh McMaster. 

SOCIETY OF AMERICAN BACTERIOLOGISTS, C. H. Werkman. 

SOCIETY FOR THE PROMOTION OF ENGINEERING EpuCATION, Dean 

Francis Murray Dawson. 

OFFICIALS OF THE STATE OF IOWA 

Criype L. Herrine, Governor. 

CuarLes W. Storms, Auditor. 

Ray Murray, Secretary of Agriculture. 

AGNES SAMUELSON, Superintendent of Public Instruction. 
C. B. Murtracu, Comptroller. 

Guy Marx GIt_ette, Member of Congress. 

HvusBert UTTERBACK, Member of Congress. 

RicHARD F. MITCHELL, Justice of the lowa Supreme Court. 

F. E. Moors, Board for Vocational Education. 

Mike P. Conway, Board of Railroad Commissioners. 

Harry B. Dun.ap, Board of Railroad Commissioners. 

G. A. HurrMan, Board of Railroad Commissioners. 

E. Haroip FE.ton, Board of Control. 

Harry C. Wuite, Board of Control. 

Lioyp Epren Bere, Iowa School for the Deaf. 

Louis E. Ropprwic, Board of Assessment and Review. 
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R. M. Evans, Agricultural Conservation Program Committee. 
WILLIAM LEONARD STRUNK, Board of Examiners in the Basic Sci- 

ences. 
ProFEssor JOHN §. Dopps, Boundary Commission. 

Mrs. Henry FRANKEL, Conservation Commission. 

Murray Let Hutton, Conservation Commission. 

PROFESSOR ARTHUR S. TrRowsrincE, Geological Survey. 

WaLTER LAWRENCE BIERRING, Commissioner of Health. 

Byron G. ALLEN, Old Age Assistance Commission. 

Mrs. Epwarp MerepitH, Old Age Assistance Commission. 

W. Earu HA tt, Safety Council. 

H. J. GRUNEWALD, Senator, Blairstown. 

Frep W. NE son, Senator, Nevada. 

A. H. Baumuover, Representative, Carroll. 

Davip A. Dancer, Representative, Lamoni. 

Victor FELTsER, Representative, Indianola. 

CaRMON Epwarp LooKINGBILL, Representative, Nevada. 

W. L. Attan, Mayor, Ames. 

FORMER MEMBERS OF THEIOWA STATE 
BOARD OF EDUCATION 

Jackson W. Bowpisu, Marion. 

PAULINE LEWELLING Devitt, Oskaloosa. 

GeorcEe W. Goprrey, Ames. 

IOWA PUBLIC SCHOOL OFFICIALS 

Martin Z. ALBERS, County Superintendent, Hardin, Eldora. 

Ben Conran Bere, Superintendent, Newton. 

W. G. Brooks, Superintendent, Burlington. 

Marvin J. Cooprr, County Superintendent, Boone, Boone. 

J. R. Couciiy, Superintendent, Chariton. 

ARTHUR Deamer, Superintendent, Cedar Rapids. 

Lucite Douctass, County Superintendent, Story, Nevada. 

Avex C. Evans, Superintendent, Luverne. 

EVERETT WILLIAM FANNON, Superintendent, Centerville. 

H. W. Fearino, Superintendent, Valley Junction. 
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RosertT B. Irons, Superintendent, Mason City. 

JorpAN L. Larson, Superintendent, Ames. 

Dean E. V. Laucuiin, Lenox College, Hopkinton. 

Cartos Leroy McDowE tt, Superintendent, Eagle Grove. 

W. Dean McKee, Superintendent, Shenandoah. 

Marcaret I. Mann, County Superintendent, O’Brien, Primghar. 

Dean Hartanp W. Meap, Washington Junior College, Washing- 

ton. 

Retson A. Morris, County Superintendent, Greene, Jefferson. 

E. W. Ne&vELNn, Superintendent, Ankeny. 

Ross B. NEwMAN, Superintendent, Oskaloosa. 

RALPH CLARENCE Norris, County Superintendent, Warren, India- 

nola. 

Luta RoskE Orr, County Superintendent, Webster, Fort Dodge. 

ARTHUR E. RANKIN, Superintendent, Hampton. 

DEAN SiGvART LuTHER RucLAND, Mason City Junior College, 

Mason City. 

ALLEN J. SHERMAN, Superintendent, Lorimor. 

MarirE Sorum, County Superintendent, Emmet, Estherville. 

EpWINn E. SWANSON, Superintendent, Humboldt. 

‘TYLER WARREN, Superintendent, Nevada. 

Epwarp WILIMEK, Superintendent, Alleman. 

Lzronarp L. Wooprurr, County Superintendent, Des Moines, Bur- 

lington. 

REPRESENTATIVES OF IOWA ASSOCIA- 


